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Due to the evolving nature of Inspiration Trust, procedures behind this Policy will be 
reviewed and amended accordingly to reflect changes.  

This policy does not form part of any employee’s contract of employment and it may be 
amended at any time following consultation.  
 
Contents 
 
1. Early Years Aims & Principles        2 
2. Legislation and guidance        3  
3. Curriculum           3  
4. Teaching           5 
5. Assessment          7  
6. Transition           8 
7. Responsibilities           8 
8. Monitoring           11 
9. Links with other policies         11 

 
  



 

Page 3 of 11 
 

1. Aims and Principles  
 
Aims 
 

1. To ensure that children access a broad, balanced and ambitious curriculum that 
gives them the education they need to be successful through school and in life 

2. To ensure quality and consistency in curriculum and teaching standards so that 
every child achieves their potential  

3. To support close partnership working between teachers, Early Years teams and with 
parents and/or carers 

4. To ensure inclusive and anti-discriminatory approaches and practice so that every 
child is able to flourish and is supported through equitable opportunities  
 

 
Trust Principles 
 

1. We have rules and systems to ensure good behaviour so that all children can learn, 
disruption free. But we realise that behaviour needs to be taught, and some children 
need more support to reach that standard than others 

2. We use routines to make learning efficient and increase learning time. But, we 
ensure that over time this scaffolding is removed to prepare children for the 
independence of adulthood 

3. We raise our children to be comfortable in the social norms of most workplaces. But, 
we think hard about where those norms may not feel inclusive; we want our children 
to feel welcome 

4. We teach powerful knowledge so that children can understand, access and influence 
our society. But, we also teach critiques of this knowledge - to give our pupils an 
edge and show them that a canon is always up for debate 

5. We guide learning carefully to ensure that all children can access the curriculum and 
know it. But, we also challenge children to apply their thinking to complex problems 
to strengthen their intellectual resilience 

 
Principles for Early Years 
 

● Every child is a unique child, who is constantly learning and can be resilient, 
capable, confident and self-assured 

● Children learn to be strong and independent through positive relationships  
● Children learn and develop well in enabling environments with teaching and support 

from adults, who respond to their individual interests and needs and help them to 
build their learning over time 

● Children benefit from a strong partnership between practitioners and parents and/or 
carers 

● Children develop and learn at different rates  
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2. Legislation and guidance 
 
This policy is based on requirements set out in the: 
 
2021 Statutory Framework for the Early Years Foundation Stage 
 
 
This policy also complies with our funding agreement and articles of association. 
 
3. Curriculum 
Our early years settings follow the curriculum as outlined in the 2021 statutory framework of 
the EYFS and pays regard to the revised Development Matters 2021 revision non-
statutory guidance.  
The EYFS framework includes seven areas of learning and development that are equally 
important and inter-connected. However, three areas known as the prime areas are seen 
as particularly important for igniting curiosity and enthusiasm for learning, and for building 
children’s capacity to learn, form relationships and thrive. 
 
The prime areas are: 

● Communication and language (Listening, attention and understanding; Speaking) 
● Personal, social and emotional development (Self regulation; managing self; building 

relationships) 
● Physical development (Gross motor skills; fine motor skills) The prime areas are 

strengthened and applied through four specific areas: 
o Literacy (comprehension, word reading, writing) 
o Mathematics (number, numerical patterns) 
o Understanding the world (past and present, people, culture and communities, 

the natural world) 
o Expressive arts and design (creating with materials, being imaginative and 

expressive) 
 
Early reading, writing and mathematics 
 
Reading is at the heart of our curriculum in Early Years, with the teaching of phonics taking 
a critical role. We use RWInc, a systematic synthetic phonics programme that teaches our 
children to read accurately and fluently, and supports good comprehension. Our approach 
to phonics also supports spelling and early writing, setting our children up with solid 
foundations for developing as readers and writers. We teach our children correct pencil grip 
and how to sit at a table. 
 
Stories and poems feed our children’s imagination and also allow our children to experience 
powerful, high quality literature and develop a love of reading. Vocabulary is developed 
both through reading and also through the direct teaching of core words and knowledge, 
which then further develops comprehension.  
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Teaching early mathematics is also prioritised. Our focus in early years is on securing 
mathematical fluency. Concrete and pictorial resources are used to introduce mathematical 
concepts, before children are introduced to ideas in the abstract, to ensure mastery. 
 
Common Trust Curriculum 
 
We ensure strong leadership in Early Years in all our schools, by ensuring each school has 
an Early Years lead.  The Early Years Leads strive for excellence in the most efficient way 
by building on the shared expertise of the early years teams and our subject leaders across 
the trust. Rather than ‘reinventing the wheel’ by developing curriculum and resources 
independently in individual schools, we collaborate in a continuous and structured way, 
creating the space for teachers and subject leaders in school to agree best practice in 
curriculum implementation and staff development.  
In line with this we have a common early years curriculum in: 
 

● Early reading and writing -  Read, Write, Inc is used as our synthetic phonics 
programme. This is taught using a direct teaching method. Phonics knowledge is 
also embedded through continuous provision 

● Literature - Traditional tales are taught following our Trust core curriculum. Core 
texts are explicitly taught with a high focus on stories and vocabulary development 

● Maths - A common maths framework using a mastery approach is used. There is a 
high focus on number fluency including transcription and deep understanding of 
numbers to 10 

● Core Knowledge - The core knowledge curriculum focuses on the acquisition of 
vocabulary and knowledge required in preparation for Year 1 and beyond  

 
The agreed common curriculum allows for local flexibility, where schools can make distinct 
curriculum choices to further meet the needs of their pupil communities. Each principal is 
responsible for both enacting the agreed core curriculum, which is common to all trust 
schools, and taking local decisions whilst are in the best interests of each specific school 
community. Principals are also responsible for measuring and evaluating curriculum impact 
through robust monitoring systems. Decisions around implementation such as timetabling, 
classes, allocation of teachers are at the discretion of principals. In primary, there is a 
minimum agreed curriculum allocation for each subject, which is implemented in all our 
schools. However, they also have the flexibility to timetable as best meets the needs of their 
students and community.  
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4. Teaching 
 
Our trust takes a knowledge rich approach to curriculum, and encourages explicit 
instruction. However, we also understand the unique nature of early years education and 
that there are biologically primary knowledge and skills which are things that we have 
evolved to learn. 
 
This understanding is influenced by the research of the evolutionary psychologist, David 
Geary whose work tells us that biologically primary knowledge can be easily discovered by 
children, if they are offered the right guidance, support and learning environment.  
 
For example, children can learn through play that: water flows downhill; what heavy feels 
like; how wood feels different to metal. This learning needs to be carefully planned and 
guided to be successful.  In this way, young children learn effectively through play and 
exploration.  
 
Young children’s bodies also need to develop. Physical skills such as balancing, or fine 
motor skills can also be developed through play.  
 
The critical thing is that this learning will only take place in an environment that explicitly 
enables it and when the learning is carefully guided. We offer this through continuous 
provision. 
 
Continuous Provision 
 
Continuous provision is the term we use when children are engaged in child initiated 
activities, interacting with the high quality learning environment available to them. It is 
planned carefully and raises the attainment of children through high levels of engagement 
and the opportunity for children to explore, experiment and practise. Continuous provision 
enables staff to engage in high quality interactions and allow children to embed what they 
know and continue learning.  
The learning environment and resources should be easily accessible and available for 
children and both indoor and outdoor continuous provision should be planned for.  
 
Explicit Instruction 
 
Alongside continuous provision we also know that there is knowledge that can be more 
effectively taught through explicit instruction - also referred to as ‘direct teaching’. Geary 
(2015) tells us there is a need for ‘explicit, organized instruction for children’s learning’ and 
that we need to understand the importance of ‘working memory’. We are also influenced by 
the Ofsted document ‘Bold Beginnings’ (2017)  
 
We balance whole class teaching and small group teaching with learning through play 
(continuous provision) 
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We directly teach mathematics, reading and writing every day. We combine direct teaching, 
including explicit modelling, with varied and wide opportunities for application and practise 
so our children can consolidate their knowledge.  
 
 
Special Educational Needs 
 
Teachers will ensure that any early years pupils with special educational needs are given 
effective support, to ensure they can access the curriculum effectively and make progress. 
The school SENDCo will provide support and advice as needed on meeting pupils’ needs. 
 
Planning, teaching and assessment cycle 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. Assessment 
Reception Baseline Assessment (RBA) is taken by pupils during their first half term in reception (the 
academic year in which they turn five). All pupils are assessed within the first six weeks of joining 
reception, regardless of when they join the class, unless they have been assessed previously.  

Ongoing assessment is an integral part of the learning and development processes. Staff observe 
pupils to identify their level of achievement, interests and next steps, as well as their well-being and 
involvement. These observations are used to shape future planning. Teachers also take into 
account observations shared by parents and/or carers. 

An online assessment system (EExAT) is used to track the development needs of children and 
inform planning. 

Termly moderation supports the accurate assessment of children’s development and further informs 
high quality planning. 

At the end of the EYFS, staff complete the EYFS profile (EYFSP) for each child. Pupils are 
assessed against the 17 early learning goals, indicating whether they are: 

● Meeting expected levels of development 
● Not yet reaching expected levels (‘emerging’) 
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The results of the profile are then shared with parents and/or carers as well as Y1 teachers. There is 
a statutory duty to share these results with the Local Authority and Local authorities are under a 
duty to return this data to the relevant Government department.  

6. Transition 
In terms of Early Years, there are two key transition points - when a child starts school in reception 
and also when they move on to Key Stage 1.  
 
When preparing a child for school, we recognise the crucial importance of high-quality transition. 
Children entering school arrive from a wide range of experiences and Reception teams are 
committed to ensuring we fully understand a child’s prior experiences so that we can adequately 
prepare them for attending school for the very first time.  
 
Strategies that may be used to support transition: 

● home visits 
● telephone calls 
● seeking feedback from nursery/preschool settings (including requesting ‘learning journeys’ if 

possible) 
● visiting nursery/preschool settings 
● children attending school for transition sessions 
● staggered school start 
● videos of the setting being sent home to parents/carers 

Working with families prior to children starting school in Reception is fundamental to a child’s well-
being. All settings will meet with families and the child so that we can best prepare for their needs.  
 
Transition to Key Stage 1 
 
The transition from Early Years to Key Stage 1 is carefully mapped so that children are able to build 
on their prior teaching, learning, experiences and knowledge. Our Trust believes that careful 
consideration is given to the Autumn term in Year 1 and what pupils experience when transitioning 
into this phase. This commitment is influenced by the extensive work of Fisher and Bryce-Clegg, 
who explored the anxiety that children can feel by moving into a space that is far less familiar. The 
transition phase is a journey through the first half term of Year One, and Principals can organise this 
to best suit the needs of their pupils.  ‘For children entering Year One, the more the environment, 
resources and routines are as they were in Reception, the easier the transition will be’ (Bryce-
Clegg).  
 
7. Responsibilities 

7.1 The trustees 
The board of trustees will establish the educational vision for its schools and Early Years approach, 
and both monitor the effectiveness of this policy and hold the CEO and executive team to account 
for its implementation and effectiveness 
 
They will ensure that: 
● The schools in the trust implement the relevant statutory assessment arrangements 
● A robust framework is in place for setting priorities and aspirational targets 
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● The policy is supported by sufficient resourcing 
● The school is complying with its funding agreement and teaching an appropriate curriculum, 

including phonics  
● Proper provision is made for students with different abilities and needs, including children with 

special educational needs (SEN) 

7.2 The academy committees 
The academy committees will monitor the effectiveness of this policy and hold the principal to 
account for its implementation. 
They will also ensure that: 
● The school is complying with its funding agreement and teaching an appropriate curriculum 

including phonics  
● Proper provision is made for students with different abilities and needs, including children with 

special educational needs (SEND) 
● It participates actively in decision-making about the breadth and balance of the curriculum 

7.3 Trust Executive 
The trust executive will monitor the effectiveness of this policy at trust level and hold the principals 
to account for its implementation. 
They will also ensure that: 

● there is a clear vision for curriculum in the trust and that this is underpinned by clearly 
shared curriculum principles and clearly set out standards and expectations 

● Our schools have the highest possible educational standards and outcomes 
● curriculum impact is robustly monitored regularly  
● curriculum implementation and monitoring arrangements are reviewed if high educational 

standards are not achieved.  
● Proper provision is made for students with different abilities and needs, including children 

with special educational needs (SEN) 
● Robust assessment is in place to monitor curriculum standards effectively 
● The central education team, including central subject leads are implementing this policy 

effectively and also supporting schools in effective implementation 
● There is excellent support for schools in terms of curriculum implementation 
● The curriculum vision and policy is supported by sufficient resourcing, including appropriate 

use of Integrated Curriculum Led Financial Planning 

 

7.4 Principals 
 
Principals are responsible for ensuring that this policy is adhered to, and that: 
● Agreed common trust curricula are implemented but also that due attention is paid to ensuring 

the needs of the school’s community are met and that curriculum decisions are also informed 
by this 

● Robust curriculum monitoring and evaluation strategies are in place 
● Their school fully participates in agreed trust assessment arrangements 
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● A full assessment strategy is in place that ensures high quality formative assessment is in 
place 

● The amount of time provided for teaching the required elements of the curriculum is adequate 
and is reviewed by the academy committee 

● Teachers receive high quality CPD to support effective curriculum delivery and 
implementation, particularly around effective pedagogical approaches and subject knowledge 

● They manage requests to withdraw children from curriculum subjects, where appropriate 
● The school’s procedures for assessment meet all legal requirements 
● The academy committee is fully involved in decision-making processes that relate to the 

breadth and balance of the curriculum 
● An inclusive approach to curriculum is in place and all students can access the curriculum 

effectively including SEND/LPA/HPA/disadvantaged/EAL 
● The academy committee is advised on whole-school targets in order to make informed 

decisions 
● Proper provision is in place for students with different needs, including children with SEND 
● Necessary monitoring in place to verify that all students are accessing the curriculum 

effectively and experiencing success 

7.5 Early Years Leaders 
 
Leaders are responsible for ensuring that this policy is adhered to in their subject/area, and that: 
● The agreed common trust curriculum is implemented 
● The agreed school curriculum is implemented 
● They seek to innovate, in terms in subject leadership, within the framework set out in this 

policy and in the spirit of collaboration and collegiality 
● Teachers in their team/department receive high quality CPD to support effective curriculum 

delivery and implementation, particularly around effective pedagogical approaches, subject 
knowledge and support of SEND/LPA/HPA/disadvantaged/EAL students 

● Ensure their school fully participates in agreed trust assessment arrangements for their 
subject(s) 

● They participate in and fully contribute to the subject/phase communities 
● Curriculum standards are robustly monitored and evaluated through regular formative 

assessment, review of pupil work and timely summative assessment 
● They take an inclusive approach, ensuring all students receive the support they need to enable 

them to fully access the curriculum, including LPA/HPA/disadvantaged/EAL. 
● SEND students receive the support they need in their subject to enable to fully access the 

curriculum 

7.6 Teachers 
 
Teachers are responsible for ensuring that this policy is adhered to in their teaching, and that: 
● The agreed common trust curriculum is implemented in their teaching 
● The agreed school curriculum is implemented in their teaching 
● They fully participate in agreed trust assessment arrangements for their subject 
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● They use effective teaching approaches and pedagogies to deliver the curriculum effectively 
● They participate in and fully contribute to the subject/phase communities either directly or 

through their subject leader 
● They engage fully in CPD - including induction and our teacher development offer as 

appropriate to their role 
● Curriculum standards are robustly monitored and evaluated through regular formative 

assessment, review of pupil work and timely summative assessment 
● They take an inclusive approach, ensuring all students receive the support they need to enable 

them to fully access the curriculum, including LPA/HPA/disadvantaged/EAL 
● SEND students receive the support they need in to enable to fully access the curriculum 

 
8. Monitoring 
 
Effective implementation of this policy is monitored through  

● Trust Reviews 
● School Visits 
● Data analysis 

 
This policy will be reviewed annually by the trust board 
 
9. Links with other policies 
 
This policy links to the following policies and procedures: 

● Curriculum policy 
● SEND policy and information report 

 
 


